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The College Session commences on the first Wed-
nesday in November and ends on the last Wednesday
in April:

Any person i3 eligible for matriculation on ex-
amination in the rudiments of Classics and Mathe-
matics.

The course in Arts extends overa period of four

years, but permission may he given to students who

upon examination show themselves sufliciently quali-
fled, to enter at once upon the studies of the socond
Jyear. )

Students not wishing to go through the wwhole
course, may be admitted to special courses of study
on application to the Principal.

The college fee is ten dcllars for each sessinnal
course of lectures : those of the Professor of Classics
and of the Classical Lecturer will be considered as ong
counrse.

Arrangements with the University of McGill Col-
lege, for the granting of degrees, are in progress but
liave not yet been completed.

Further information may be obtained on applica-
fion to the Prineipal.






PROCEEDINGS
AT 11 0
OPENING OF THE COLLEGE.

1.—OPENING ADDRESS BY THE I’RINCIPAL.
2.—InaveuraL Lecrure my toeE Rev. Proressor

Harcs.



The College was opened on Thursday, November
6th, 1862. The following addresses were delivered
before a large audicnce in the Hall of the Masonic

Buildings, which was kindly lent for the purpose :—



Morrin of tins city, on the 26th September, 1560, and
of a Statute passed in the 24th Victoria, 1861.

[The Principal heve rewd the Deed of Zrust,
which will be found appended below.]

It was long and seriously considered by the Gov-
ernors under this statute, whether it would not be
expedient to delay the practical working of the Col-
lege till a building should be erected on the site which
has been purchased from government, or even to
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the Governors, and as Principal, to declare, as I now
do, Morrin College to be opened in conformity with
the Statute 24 Victoria, chap. cix., and with. the will
of the Founder, as expressed in his deed, of date the
26th Beptember, 1860 ; and I now call on you to join
with me in humble prayer to Almighty God, that he
may be pleased so to bless and prosper the Institution,
as that it may abandantly fulfil the benevolent inten-
tion of its Founder, and prove a means of giving to
successive generations of the youth of this city and
neighborhood, an enlightened education, conducted
under Christian influences.

[After prayer, and the admission of Students, the
LDrincipal proceeded as follows :] .

Having thus far discharged the duty entrusted to
me, I am desirons now to take advantage of this op-
portunity to state shortly and simply the views enter-
tained by the gentlemen to whom the management
of the Collegs has been commitbed, in respect of its
purpose, utility, and prospects.

And first,as to the purpose of the Institution.
That is correctly at:

«lin the Aect of Incorporation
to be “the instruction of youth in the higher branches
of learning, especially such young men as are intend-
ed for the ministry of the Glurch of Scotland in
Canada.” The latter clauss, “ especially such young
men as are intended for theministry of the Clhurch
of Scotland in Canada,” has led some to suppose that
Morrin College iz to be simply a Presbyterian School
of Divinity, and that the course of education which
it i3 contemplated to give in it, will be regulated ex-
clusively or mainly with a view to the professional
education of ministers. This, however, is an entire
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misapprehension, and as it is a misapprehension which
might in various ways. prove injurious to the Institu-
tion, Ithink it desirable, at the risk of stating what
must be familiar to many, to enter into somewhat
lavger explanation on this point than might otherwise
benecessary. The misapprehension arises in some,
from mistaken views of the proper ofiice of a College
or University ; auvd in others, from hnperfect infor
mation as to the course of education prescribed hy
the Church of Seotland for those who are candidates
for the ministry.

The only mnotion which some people have of a
Collegs is, that it 13 a school for the education of
young men intended for the learncd professions,—and
that the object of attending it is to be prepaved for
whe active and intelligent and suceessful discharge of
dan, aLawyer, or a Divine..
other excludi: esgional from

the duties of a Dhy

Whils others, alre;
Universi

work of a College to give that gencral cdueation

v educaiion, considar it the sole and proper

which should vrecede the studies of any peculiar
profession—by  which the mind i3 trained and
aisciplined for such studies, or for a  Detter
enjoyment of life, and a nobler discharge of
its datles, if circumstances render such studies unne-
cessary. The Intter view, if a choice is to be made,
undoubtedly the sounder and more corrcet of the
two, is that, which is to be found in the legislation
of this Province, the only Provincial University
belng established, on the principle of excluding from
its course of instruction the pre-eminently important
sclences of Law, Medicine and Divinity., Dt
neither view need Lo accepted za just. It was tha
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original design of Universitics, and it is that, whick,
as far as means and opportunities admit, the; most
distinguished Universities carry outin actual practicc,
to include in their teaching all Lranches of learning ;
nor can any University be considered tfully equipped
and provided for the discharge of its high office,
nnless it is prepared to give that general and prepa-
ratory education, whieh issuitable to all, and that
special scientific edncation which is required for the
exercise of the liberal professions.

The general eduneation first, Lowever,—that which
trains and disciplines and enlarges the mind for fur-
ther and more special study.  And of what, it may
be asked, shonld such general eduncation consist? or
rather of what, in well regulated seminaries of learn.
ing does it consist # For it need not, at this time of
day, be considered a matter of investigation, of what
it should consist. And first, by common consent, in
any general course of academic education, stands the
study of those noble langunages, in which there have
come down to us the treasures of Greek and Roman
learning ; in one of which has been preserved to us
the most perfect revelation of God to man,~—a.study,
recommended by the varied exercise of intellect
which it requires and involves, by the more perfect
knowledge of our own language, and of kindred lan-
guages, and of the principles of general grammar,
which it communicates, and by its necessarily fami-
liarizing the mind with the facts of ancient history,
with the forms of the old civilization, and with the
thoughts and speculations of the men of finest geniug
in ancient times. Next there is Mathematics, purc
Mathematics, conversant only with the abstract rela-



tions of number and magnitnde; and mixed Kathe-
matics, the application of the knowledge acquired of
these relations, to natural objects; the one inuring
the mind to those strict processes of thought, which,
however lengthiened and complex, terminate in con-
clusions of absolute certainty; the other, in connce-
tion with the observation of actual facts, and with
the process of induetion from the facts so chserved,
giving rise to what are called the exact scicnces,
Mechanies, Optics, Astroncny and the like : the ap-
plication of which to nseful arts has o immeasurably
increased the enjoyments of life, and the dominion of
man over the natural world. Then there iz what is
now termed Natural Sclence, 2ll those branches of
knowledge derived eolely from observation and expe-
riment, Chemistry, Geology, Mineralogy and the
like ; the theories formed in regard of which are liable
to be daily altered and modified by new discoveries.
Last and greatest of all, tor the proper study of man-
kind is man, is the scienee of mind,—DPsychology,
the natural history of the mind-—the science which
investigates the powers, operations and laws of the
human wnderstanding: Logie, dealing with the laws
and relations of thought: and Iforal Philosophy, in-
vestigating the ground of moral distinctions, the na-
ture of virtue and the laws of duty. If in this enu_
meration I have not mentioned the study of modern
langunages, it has not been from any disposition to
disparage tlie nccessity or the usefulness of it, but
because elementary instruction in any language, an-
cient or modern, is the business of school, rather than
of college education, in which, however, courses of
lectures on modern literature, say of France, Ger-



many or Lngland, or espesitions of any work of sin-
gular genivs, requiring clucidation, suebl as aresaid
to be yiven of the Divina Comadia of Dantein Italy,
might properly and heneficizlly have a place.

Take the enumeration, however, as I have given
it, and no one can deny the advantages ofa cowrse
of education which embraces, such subjects of study.
Though not intended to prepare for any particular
line ot life, and thoungh no one suliject should be pur .,
sued with that exclusive devotivn which is necessary
to the attainment of special eminence, it cannot fail
to improve and eniarge the 1uinds of those who go
through it, or to give, even in the peculiar siudies,
and the subsequent exarcise of any of the learned pro-
fessions, au infinite advantage over those whose
course of instruction hias been less extended. Now,
such educaiion, to the extent of the means which it

or private liberality may be put into the hends of

those who have the management of it, it is the pur-
pose of Morrin College to give. Nor is this incon-
sistent with the ezpecial desire of the Founder in res-
peet of the education of young men for the Ministry
of the Church of Scotland in this Province. For
such course of education extending in Scotland over
four, and in this Province over three years, I3 ex-
pressly required of candidates for the ministry, before
entering on the studies proper to the clerical profias-
sion : the theory of the Church being, that before
men enter ou the study of divinity, they shic.s11 have
received a good literary and scientific edueation.
Cndoubtedly, should stadents for the ministry of the
Church of Beotland in this Province, present them-
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selves at Morrin College,—a doubtful matter in the
meantime, for Queen’s College, from its locality, and
its older standing is likely to prove to such, both more
convenient and more attractive,—there will be provi-
sion made for their instruction, according to the views
of Christian truth and ccclesiastical order, which ob-
tain in the Church of Scotland 5 Lut the main object
will and must be to give that general cducation which
invel e no pecenliarity of creesl or profession, and
wwhich eannot be in any way affected by the circum-

stance of a few youn

nien, in a separate apartinent,
receiving the instinctions of a Theological Trotissor,

o

That, the most timid, in vespect of sectarian influ-
ence, cnn scarcely aifeel to look upon with apprehen-

[N

In what I have already enid, I have spoken to the

sisution as that which we are

wsefulness of snch an i

this evening commencing, in humble circumstances,
and on a small seale. Dt this

g a subject on which

mueh more may properiy be said. There are few in

i
this community who devote themselves to the service
of the Trotestant Cliurch, in any of its Dbranches.
The temporal iz

uceinents to adopt the clerical profes-
gion are not great, and any literary institution having
regard to it only, conld not prove cutensively useful.
But the number i3 considerable of those who betake
themselves to the other learned professions; and as-
suredly nothing would tend more to raise the charac-
ter of these professions, and their standing in the com-
muanity, than that those who enter on them should,
before doing 80, pass through a regular course of
academical ceducation. To pass at once from the
schiool to the special study of a profussion, tends to
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improvemeni of
cise, strongth-
. a3 is given
. be limited to

and implied in academic
what ere called the learn :
equaliy desirable for those who are engaged in. the
nof desir-
able that such advaniazes shonid v exiended?
Should thev not as far ‘as possible be exiended 0. the
humblest, who have sense and iaste enough to desire
thern, and whose time admits of their enjoring them?
Would not such education tend fo dignis
ter of those who obtain it? And would noi the diffe-
sion of such education by increasing the nmmber of
minds interested in the facis and applicadons of
science and the observations orrwhich it is founded,
tend to the advancement of science, and to the ob-
taining ultimately, a clearer and deeper insight into-
the mysteries both of mind and matter, than men have
yet been able to reach. i
A collegiate conrse of instruction should be consi-
dered as carrying out and perfecting the classical
education of the school, muck of which must other-
wise be lost. That indeed many are disposed to
think is all lecst, becanse the knowledge which had
-been acquired is so soon forgotten amidst the active
pursuits of life,—a great mistake, however,—for the
exercise and training of the intellect, in the acquisi-
tion of such amount of classical knowledge asis gain-
ed at school, is never lost, hut the advantages of it ra
main throughout all life. Certainly however it would

honorghle pursaiis of meresa:
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be better that it shonld not be forgot—better that it
should be increased, and so extended as to give what
the school seldom gives, such command over ancient
lanc: nges, as to give command also over the thoughts
of ancient writers—the men who have furnished to
the world the most perfect models of taste and genius.
Such a course of edneation is moreover cspecially
desirable and important, at the season of life, when
school eduncation ceases,—the season, when the pas-
sions are beginning to exercize a dangerons influence
aund to claim an unlicensed indulgence. To have the
mind occupied with intellectunl pursnits and animated
with the honorable ambition of attaining intellectual
eminence is then a very special aid to the power of
moral and religious principle. Nor can any one fail
to see how advantageous would be attendance on a
regular course of literary and scientific study, did it
only displace the light, ofton immoral and corrupting
literature, which is apt to form the staple study of
our youth, and redeem from frivolity and folly the
large portion of time, which is usually spent in idle

and expensive amusement.

Academic education, when conducted in a right
gpirit, and with a view not only to the cultivation of
the intellect, but to the inculeating and nourishing
also of high and honorable principles, is moreover
intimately connected with the social and political
well-being of this young and rising country. Itis
manifest that as we are, so we are likely to continue,
subject to institutions essentially democratic. The
monarchy which we Lold in reverence seems disposed
rather to relax, than to tighten its hold over us, and
the tendency of the times is all in the direction of

C
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popular power. Now under any institntions, low-
ever popular their nature, it isthe « aristos” who
fust wltimately rule,—rule, i e, by directing the
imrulses, and guiding the opinions of the mass. But
the “aristo,” who must ultimately role, may be of
one or another character. There are not in this
Province even the elements of a feudal aristocracy,
such as exists in European IKingdoms. But there
may be an aristocracy of mere wealth, or there may
De an avistocracy of intellect, untrained and unenligh-
tened, of narrow views and early acquired prejudices,
which noextensive knowledge of the history, nor exper-
ience of the worlzing of human society hastended to dis-
sipate and do away. Or there may be an aristocracy
of intellect, trained in the schools of ancient learning
and of modern science, butin whose training little
respect has been paid to the higher elements of man’s
nature, and who are in consequence but little res-
trained by any deep feeling of moral or religious
obligation. Isit to such that the legislation or the
government of any country can be safely entrusted.
Or how under a democratic constitution like ours, is
such result to be avoided, except by combining in the
education of the youth, who in different professions
and spheres of exertion are soon to occupy influential
positions in the country, the highest training of the
intellect, with a due regard to moral and religions
principles. Itisby such means, wherever found, that
right and true men will be reared ; men who in vir-
tue of their intellectual training can rule, 1. e., guide,
public opinion with wisdom, and who in of virtue
their moral training ewill rule, i. e., guide public
opinion, according to principles of reason and Jjustice
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For such union, it is not necessary that all the teachers
in an institution should belong to one religious body,
nor that there should be the direct inculcation of
religious doctrines in literary and scientific classes.
But it 45 necessary that the teachers should all be
Christian men, and whose daily example and whose
whole tone of feeling should be known and felt, as on
the side of religion and virtue. There is a charm to
ingenuous youth in associating with men placed over
them, who combine intellectual eminence with kind.
ness and covrtesy, which renders the knowledge, or
even the suspicion of sceptical principles in a teacher
dangerous and to be dreaded. Thisit will be the object
of the authorities of Morrin College to avoid. To
obtain Christian and well qualified teachers is all
which the sectarian government of Morrin College
contemplates, and if successful the desired combina-
tion will be gained, without injury to any, of Chris-
tlan influence and enlightened education.

It is true such combination may be found elsewhere,
and why, it may be said, multiply Colleges, of which
there are already more than are well attended. The
answer is simply this, that of those, to whom an aca-
demical education would be advantageous, a large
number have not means or opportunity to attend
Colleges at a distance, while the University esta-
Dlished here, and conducted, I bhelieve, in a munifi-
cent and liberal spirit, Dbeing exclusively Catholic,
and its instructions given almost entirely in the Frencl
language, can never be extensively useful to the Pro-
testant and English speaking youth of the city. Itis
to be considered too thut the establishment of a Col-
lege is advantageous, by adding to the gencral society,
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a few men of high attainments, and whose special
business it is, not only to satisfy, but to create a taste
for intellectual improvement. Our scoiety as ab
present constituted, requires the living voice of an
enthusiast in his special department, to charm usinto
sympathy with his tastes, and to induce ns to follow
him in his pursuit of intellectnal attainments. We
need a ministry of science, as of religion, to meet and
to arouse the taste of the community.

1 come last of all to speak of our prospects—and
this I desire to do with great humility and difidence.
They may be cousidered in a twofold point of view.
Thers is first the prospect we have of being able to
give such a course of education, as that, of the value
of which we have been speaking. There is, secondly,
the prospect we have of students to take advantage
of sucha course, when we are fully able to give it.

In respect of the first, we shall, it is expected, be
able to add to our present staff, before another session,
a professor of Mathematics and Natural Philosophy—
if found necessary a clazsical and mathematical tutor
to supplement the labours of the Profesrors of these
branches—and two Jecturers on different branches
of Jurisprudence, and, should assistance come to ns
from private sources, or from such public grants as
are given to similar institutions, our next aim will be
to procure the services of a professor of Chemistry
and Natural History. We have been fortunate in
obtaining the convenient accomodation of this build-
ing, and have to acknowledge the politeness of iis
proprietors, and their disposition to assist ugin every
way in their power. We have also to acknowledge
with much satisfaction the promptitude with whicly
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the Literary and Ilistorical Soclety entered into an
arrangement whielr promises to be benclicial hoth to
the Society and the College, and by which their
valuable Library will be thrown open to Professors
and Students, and be placed in the College building.
It i right too, to state that by the statute under
which we act, there is authority given to afiiliate
Morrin College  with the University of DMctsill
College—that overtures for affiliation have leen
made us by that body—aud thatin the probable event
of afliliation, the education given in Morrin College
will entitle Students to present themselves to that
University, as candidates for degrees.

As toonp peosmect ol stadents, we are not sangiine.
Neither are we disposed to despond.  We huve
opened with as many as conid s

sonally be expected.
Our second and third years will farnish 1nere
searching test of the amount of desire there is among
us for acadviuic education. Any marked success,
in the attendance of a large number of students
i3 not to_be auticipated. The number of our pop-
ulation does not admit of it, and the experience of
all other Colleges in the Province shews clearly
that any expectation of the kind would prove utterly
fallacions. One thing is inour favour, and should
operate powerfully, the peculiar circumstance of our
young men in business, being to a great extent unem-
ployed in the winter mouths, in which the Coliege
will be in session. The advantages which we have to
hold out, arc : first, cheapness,

second, accessibility
—and thirdly, a convenient season and convenlent
hours for young men engaged in husiness.

It is impossible not to feel that it is an experiment
which we are now making—and that it may not
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prove successful.  The munificent donation of Dr.
Morrin may both fail of its immediate purpose, and
of another purposb, which he often expressed hishope
and desire that it would serve, that of inducing others
to follow Lis example, and to set apart for public pur-
poses, some portion of what like himself, they had
gained by honorable exertion. Dut it will not fail,
at least of its direct purpose, if parents, if employers
and guardians of youth will do their part and recom-
mend those under their influence to take advantage of
the benefits which it enables us to offer. Above all it
would not fail, if we could impress upon the learts
and minds of the young, the importance of the few
precious years between boyhood and maturer man-
hood, during which alone, the wlole energies of the
mind can be directed to the pursuits of learnir; and
science—if we could make them feelhow needful it is
that these be well employed, and that they be not
allowed to pass away unprofitably, either through
indolence, or the indulgence of ataste for low and
trifling parsuits and pleasures. In them, to have their
minds enlarged, and their taste refined by acquaint-
ance with the best models, and to acquire habits of
observation and reflection, is for all life to make them
pobler and happier beings. Next to the existence of
right principles and of good affections, does a love of
knowledge and a taste for intellectual occupations
add to the enjoyment, and the dignity of life. Then
they add largely, let it be remembered to a man’s
powers of usefuiness in the world, and that is what
all should desire—what all must desire, who hold in
reverence Him who went about continually doing
good, and who came not to be ministered unto, but
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to minister. Even in the common oceupations of
life, more extensive knowledge, more refined tastes,
and a better trained and exercised understanding
readily make themselves felt—and give influence
and nuthority to thoss who possess them. And in
the higher walks of life amidst the labours of those
professions in which learning is not enly graeeful,
but necessary, eminent attainment and eminent use-
fulness generally go together. It was a favorite
saying of Dr. Chalmers, that the most learned of the
Apostles was also the most successful.

Nor in urging to intellectual exertion, nced there
De lett out of view, the most powerful motives, which
can be brought to bear on the nature of man, wheather
of sacred duty or of wise expediency. Rightly to
employ the noble powers, with which our nature has
been endowed, is both a duty which we ows to the
Giver of them, and a befitting expression of gratitude
for the gift.  And if weregard man’s life here, and
in that future state, of which reason gives indication,
and religion assurance, as one whole, of which death
is only a momentary interrnption, and does only
introduc: into a change of circumstances, without
cffecting any essential change, in the moral tastes or
intellectual capacities of the soul—and this is all in
conformity with what we know and have heen taught,
then every advance we make in wisdom or virtue, in
intellectual or moral excellence, is a step in advance
for eternity,~—places us forward in that high path, in
which, from the progressive capacities of our nature,
we may conclude, that we shall be ever travelling,—
ever, as we advanee learning more of the ways, and
the working of God, and rendering to his adorable
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parfections, the homage of a more profaund and
loving reference.  Our earncst hope and desire is that
the youthof this community, may never be found
inscusible to the power of such motives and con-
siderations. )

For myself, T would only say in conclusion, that it
is now more than eighteen years since assisting at the
opening of the High School, T expressed a hope that
cinical inatitution might eventually be estab-
tily rejoice

an acad
lished for the English in this city. I hew
to sce my expectations realized in the cstablishment
of Morrin College. I count it ahigh honour that T
have been named by the Founder to preside over it,
and I suall feel it a sacred duty to his memory, and
to the community, to contribute to the utwmiost of my
ability, to its uscfulness and success. And though
the flight of time, and the sudden and laumented de-
parture of one of my co-trustees under the de ! of
Dr. Morrin, not greatly more advancedin life than
myself, are warning me that the shades of the even-
ing are closing round, and that soon the management
may fall into other hands, I yet hope to =ee—at all
events Itrust others shall sec in the progress and pros-
perity of this institution, ample canse for believing,
thatthe name of Joseph Mor.ii LLull by thereby per-
petuated in this city, and himself held in honourable

remembrance, as a public Benefactor.



IxavGuraL Lrcrure By tHE REv. Proressor Ilarce.

In entering upon the duties of the office which it
is my privilege to hold in this College, itis very de-
sirable that I should give some account, both of the
field which lies before us, and ofthe manner in which
I propose to explore it. And since there is consider-
able confusion in the common idea not only of the
nature of elassical studies, bus also of their utility,
it will be well perhaps to offer a few remarks at the
outset in vindication of the place which this College,
in common with the great Universities of the old
World, assigns them in general education.

1t is not infrequent to look upon them as being
merely the coping-stone of a series of accom-
plishments which qualify a man to hold his own in
socicty, as being necessary chiefly because society
considersa man incomplete withoutthem. And thereis
no doubt that they have suffered very much from the
weak arguments of their advocates. Take up almost
any defence of classical education and you will find
statements true enough, and often eloquent enough, of
the force of Greek oratory, of the delicacy of Greek
sentiment, and of the refinement of taste which follows
the acquisition of scholarship. In other words, the
collateral and accidental advantages have been
brought prominently forward, while the real purpose
has been kept out of sight.

And this method of argument has given rise to two
important classes of objections.

D
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I It issaid on the one hand that a delicate sense
of poetical beauty, and the ability to understand a
classical allusion are not the truest preparation for the
hard business of life ; and that the physical sciences, by
the greater strictness of their method and the more
immediate value of their results, afford a better men-
tal discipline, and are, therefore, a better educational
instrument.

I admit fully that if classics were what they are
represented to be—mere ballast for the voyage of
life—I should not claim for them any great promi-
nence in education; and I admit also that classics as
they were taught and understood half a century ago
—and as unfortunately they are often tanght and
understood still—have givenjust cause for the objec-
tion. DBut I maintain that in the study of classics the
chief advantage lies notin the positive result which is
acquired, but in the mental discipline; and I maintain
also that, if rightly studied, they constitute an <nduc-
tive science in the strictest sense in which the term
can be applied to chemistry or geology. They
are therefore at least equally valuable with the
physical sciences as a mental discipline ; they are more
so in their results, because the facts with which they
deal lie nearer to human nature. T do not underrate
the study of the external world: I can appreciate the
moral exaltation which follows the ability to trace out
the varied workings of a great natural law. But affer
allthere is something nearer to man than nature. The
most important object of our study is not so much the
world without as the world within, We want not so
mach reverence for nature as knowledge of ourselves
and sympathy with one another. If the purpose of
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our existence be not the mere mastery of matter but
our own elevation in the scale of being, we must
acquaint ourselves with those unconscious processes of
thought which are marked by the growth of language,
and with those more conscious products which find
their expression in literature ;so rising upon the
stepping-stones of a past humanity into a higher life,
and profiting by the experience of those who have
gone before us, to lift up our eyes with a less clouded
vision into the same ever-present light.

II. But it is urged on the other hand by men of a
different school, and one with which I have far less
sympathy, that if languages are to be studied at all it
would be better to take the language and literature
of our own country or of modern Europe. ¢ Of what
use is 1t,” it is asked, “to learn a language which can
never be of any practical use, and to study a literature
which can never have so great an interest to us as that
of modern times?”

The objection involves several fallacies. 1. Itis
based upon a confusion between the educational value
and the practical utility of a study ; if education be
anything more than the imparting of information
which will have an immediate pecuniary value—if it
be really the discipline of character and the discipline
of thought, the first and only question can be which
of the two classes of languages will be the best
gymnastic of the mental faculties. 2. It involvesa
confusion between language and literature. It is the
former rather than the latter which is the chief object
of attention in the study of the classics, because it is
through the former rather than the latter that the
mental discipline is given.
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But granting these distinctions, it may be asked,
are not modern languages as good as ancient lan-
guages as educational instruments ? The answer
is, first, that in this asin all studies, the attention
is more readily fixed on the subject-matter when
the . words which embody it are unfamiliar to
the eye and ear ; and secondly, that to study
English as we study Greek, would require a cultiva-
tion of the faculties which is itself the result of
considerable training. Its idioms are too many, its
laws too subtle, its forms too fluctuating, to be grasped
by a mind which is not to some considerable extent
already familiar with intellectual processes. I
maintain, then,that if education be inreality some-
fhing more than the acquisition of reading, writing,
and arithmetic—something more than the gathering
together of information of an immediate marketable
value—the study of the languages and literature of
Greece and Rome, hasa value which neither the phy-
sical sciences or modern languages can afford.

But in this as in every other study, not much only,
but everything depends on the method. A science is
g0 only by virtue of its method. Andin the study
both of langnages and of literature the method must
be a strict induction. The student must learn not
to accept blindlyfrom others, but to form inferences
for himself: he must take not whatever he can find in
the first dictionary or grammar that comes to hand; he
must sift and analyse ;he must compare and generalise ;
he must criticise and doubt, rejecting all theories
which the facts do not justify, widening his induction
withthe caution of a mathematician. This will be the
method of study which we shall pursue here : we shall
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deal with our subject matternot as a mass of tradition-
al lore but as a collection of facts which, being the
resnlt of laws, are capable of generalization. For it
is when studied thus that classics are chiefly valuable
as a mental discipline.

And now I proceed to show as briefly as I can
what the subject matter is to which this method
must be applied, what, in short, is gathered upin the
expression “classical langnages and literature.”

The broadest and most necessary distinetion is that
which the words themselves contain—language and
literature. They exist in combination, but they must
be carefully distinguished in study ; and Ilay stress
upon the tact that it is' the study ofthe langunage
itself, apart from its literature, which is chicfly
valuable in education. Tor it islanguage rather than
literature which shows most truly the working of
the human mind, and thus affords material for the
analysis of thought. ¢ The one is the spoutanevas pro-
duction of the nameless many 3 the other the art
creation of the illustrious few.”

First of all, then, we must consider these langua-
ges not ag a means to the knowledge of literature,
but as something valuable for their own sakes.

The langnage of a country is the aggregate of a mass
of dialects, more or less closely bound together by
the links of a common organization and a common idea.

Two common errors on this point must be carefully
avoided: In the first place there is a frequent con-
fusion between the language of a country and its
literary dialect. It is, to mse a logical term, an
acsidentof a language thatit should possess a literature.
So long as we consider language from our present
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point of view, it would be equally valnable whether
it contained a literature or no. The Greek which we
call classical, is from a philological point of view,
merely the dialect of Athens ata particular age:
the Tatin which we call classical, is one out of
many dialects spoken by the inhabitants of Ttaly.
And “as political history ought to be more than a
chronicle of royal dynasties, so the historian of lan-
guage ought never to lose sight of those lower and
popular strata of speech from which these dynasties
originally sprang, and by which alone they are sup-
ported.”* A language is thus not simple but com-
posite; and secondly, it is not at rest but in motion.
Just as we cannotsay that the langnage of Athensis
more thoroughly Greek than the language of Sparta,
so we cannot say that the language of the time of
Pericles is more thoroughly Greek than that of the
time of Iomer. We may speak of the birth and
growth and decadence of a language ; of its periods
of organic perfection and decay ; but these must be
determined by philological not by bistorical criteria.

If then language is to be studied scientifically, it
must be studied Aistorically ; it must be regarded not
as having had a fixed and permanent character in any
one age or district, but rather as something which in
its very nature compels us to make inductions by
comparing it under its modifications of place and
time.

And in this historical investigation two elements
must be looked for.

Langnage consists of two parts, matter and form ; the

¢ Max Mullers Lectures on the Science of Language : p. 51,
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roofs which correspond to ideas themselves, and the
moulds into which they are thrown in actnal use ; the
former are represented by the dictionary and the lat-
ter by the grammar. Each of these must studied sepa-
rately, and each by be itself comprehends several
distinet investigations.

First, as to the grammar :—There is this essential
difference between the classical langnages and our
own, that they are whatis termed synthetical while
our own is an analytical language. That is, they
expressed the complex relations of anidea by a single
inflected word : we, on the contrary, combine many
words, each of which retains its separate force. We
shall have then toYpvestigate these inflections,—to
determine what forms of language correspond to cer-
tain forms of thought. Nor will this be so easy a
task as it may at first sight appear. We must
compare one dialect with another, one period with
another, in order to ascertain the original form, and
thereby the original meaning, of the inflection. And
when this is done, we must trace it out of the domain
of Greek or Latin itself, following it elosely up until
by comparing together the forms which it assumes,
notinthe Graeco-Latin family only, butin all cognate
languages, we find in what seemed an arbitrary sign
a predicative or pronominal root.

And having established certain forms of inflection,
we must ascertain the laws which regunlated their use:
in the ordinary phrase of grammarians we must pass
from the accidence to the syntax.

No part of the whole science of language has a higher
educational value. There is the diligent collation of
similar constructions, the careful distinetion of true
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from false analogies, the tracing out of subtler laws than
words can catch, and therefore books record. The gain
to the student is a capacity for deep and rapid general-
isation, a quick insight into complex phenomena, and
a power of gathering up these results into a law.
And although perhaps for atime we shall confine
ourselves to the materials which the Greek and Latin
languages themselves afford, still we must deal with
these laws of syntax, as with the inflections which
they regulate. We must trace them back to their
earliest forms, from the time when they were used
consciously, to the time when they only existed as
nneonscions intuitions in the mind-—as the first rude
efforts of the mind to construct aghigher syntax than
that of juxtaposition.

But even when we have goneso far, we shall but
have accumulated the materials. For in this as
in all other cases we must rise from bare facts to
eauses, we must penetrate If we can into the inner
Iaboratory of the hwman mind, and see in these in-
flections which gradually modified themselves and
in thege laws of syntax which graduaily became more

subtle, the unconscious unfolding of the hmnan spirit:
and by comparing tozether the analogous developments
of the linguistic forms and laws of different races,
we may learn something of the growth not of the
intellectual activity of a particular nation, but ot
human thought in general—thus affording perhaps the
surest of all foundations for the science which looms
out as the master-science of ages yet to come-—the
seience of comparative psychology.

The second part of the science of language deals
not with the forws in which the relations of idius are
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expressed, but with the root words in which ideas
themselves are enshrined.  Herein, as Defore, a
strictly inductive wethod must be pursued : We
must ascertain facts hefore we seek for causes, and
we must study well the facts of asmaller sphere
before we ascend to a larger one.

First of all will come the enquiry as to the meaning
of a particular word in a particular anthor: for
in language as in natare the most complex phenome-
na are those which lie nearest to us. We must begin
by collating the passages in which it occurs in the
particular work before us: then, if the same author
have written several works, we must diligently bring
together its uses in them, commencing with those
which arenearest in point of time or subject to that
upon which wearcengaged: when this is done, we must
proceed to other writers of the same age, and, if
possible, of the same department of literature, in
order to ascertain the current value of the word at
the time : and then, widening the circle of induction
still further, we mustcompare with this the meanings
which it bears in all other writersof the same conntry :
we must trace it Listorically through its earlier forme
and its dialectic modifications, reducing to unity its
various shades of meaning and its metaphorical
applications, until we have arrived at once at the
earliest form and at the primitive idea which was
connected with it. Nor must we stop even Lere, but
having learned from comparative grammar with
what group of langunages the one which we are
studying is connected, we must endeavour to trace
the word back into them. In doing so we shall pass
from philology to comparativephilology. This will pro-

E
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hablybe the most interesting part of the whole study ;i
willalsobe that in which there will be the greatest need
of a scientific method, and, if T may use the expres-
sion, of a scientific scepticism. We must not allow
ourselves to be led away by fanciful resemblances
and plansible phonetic variations we must be satisfied,
at least in the first instance, with nothing less than
laws : the strictest canons of inductive investigation
must be applied, and we must be content to paunse
when analogies fail us and mere conjecture begins.

And as with the forms of Grammar, so with the
roots which they modify : although the investigation
which I have just been describing be the first and
most necessary, we must ascend from it to altogether
higher ground. We must treat roots, as we proposed
to treat inflections, in relation to the Luman spirit
which lay beneath and gave them their value. We
must watch—and after all, it will be the study of the
play and development of human thought—the forma-
tion of abstract from concrete notions—the grouping
of classes—the colligation of individual phenomena
under a common law—the subtle association of ideas
by which secondary ideas were educed from primary
ones—until each bare root became, so to speak, a
mighty tree, the ever-active human spirit beneath it
continually putting forth new foliage, and all the
winds of God which have blown npon the human soul
shaping its branches.

So far T have dealt only with the study of Lan-
guage: tis now time that we should pass to the
other main division of the subject which lies before
#s. We have hitherto considered language as some-
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thing to be studied for its own sale, as exhibiting in
itself the formation of ideas, and the unconsciow:
operations of thought : we must now look upon it as
means to anend, as the shell which must be Dbroken
o at the still more valualle depe

o]

before we can ar
of Literature.
What is literature ?
That which frem one point of view is national
thonglht becomes from ancther national literature. It

is that portien of the praduet of the intellectnal netiv-
ity of a people which has axsumed a fixed form and
thereby become perpetuated.  Like langnaze, it may
be distinguished into two parts, form and matter: we
shall thus have, as hefore, a double ohject of study.

1. By the form of literature, I mean that ideas in
their effort to find expression, shape themselves in
prosc or verse, in dialogue or narrative, in cpic or
lyrie verse.  We must endeavour to ascertain the con-
ditions under which each of these modes of expression
arose, flonrished, and decayed. In doing so wemust
tory mot of one people ouly but of

search the hi:
cognate races. Ior example, the great Lpic poems
of early Greece, which, studied, as they have often
been, in isolation, have given rise to a mass of contro-
versial literature which of itself would be almost a
life’s study, must be treated in conncetion with the
Epie poetry, and quasi-Eple romances, of otherIndo-
European races; for in this way we shall be able to
refer them not to historical accident or to an inexpli-
cable caprice of geniug, but to the intellectnal neces-
sities of a certain stage of national growth—in short,
to human nature itself.

2. By the matter of literature 1 mean the ideas
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themselves which the writer intends to convey. In
the study of them is commonly thought to reside all
that is valnable in, if not all that is meant by, classical
learning ; and even to us, although it will not be.
the only, it will still be among the most important
branches of our study.

Our first endeavour must be to ascertain by the
inductive processes which I have described, what the
writer says. This is by no means so easy a task as it
may at first sight appear. It requires a kind and
degree ofattention which formsamarked contrast tothe
unreflecting hurry with which most men in these days
pass from page to page and from book to book. And
herein lies its special benefit as a means of cducation.
It involves the necessity of studying atleast some books
thoroughly. . The power of doing so is not innate in
18 ; it is a habit which is formed by exercise. And
in the formation of it the study of ancient literature
has a decided advantage over that of modern countries.
In the latter, as it has been well observed, ¢ the
trouble may be considerable for a time but it is short
and the student soon comes to read a foreign work as
he would English, and finds the powers of interpre-
tation go on intuitively. But it is precisely here that
the real difficulty of studying an ancient language
begins. The books of reference which the scholar
uses, the lexicons and the grammars, are far more
elaborate and helpful than anything which he could
obtain for studying a modern language, but they
remind him that the need of assistance is far greater.
They furnish him not solely or principally with
patent and unquestioned facts, such asa few days’
travel might verify, and the elightest authority may
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eonsequently guarantec ; the certainties in which they
deal are frequently such as it requires the toil of
months or years to discover, and perhaps the reputa-
tion of a life to accredit. The sense of many of the
words before him is to be made out. not on direct
evidence, but by along induction of instances, the
full appreciation of an idiom or construction has
often to be gained by the inward exertion of sym-
pathetic thought, as well as by wide reading ; nay»
the very text of the author is often itself a matter of
doubt, so that the critic has, as it were, to tell both
the dream and the interpretation.”*

And if the stndy of literature be as the same writer
has well defined it ¢ the entering into the mind of
men eminent in thought and in power of expression”
we must make our understanding of an author com-
plete by endeavoring to realise his historical positioi..
We must look at the country in which he lived, a.
its geographical position, at its national peculiarities,
at its intercourse with other countries. We must look
again at his age, at the writers who had gone before
and at those who were contemporary with him, at
the state of literature and art, at the political and
social questions which were being agitated, at the
moral theories which were floating on the surface of
society, at the religion which lay beneath it: thus
reading cach author by the light of his age, and
learning what he gathered from and what he contri-
buted to it.

If we study literature in this way we shall gain a
benefit which may be perhaps even more valuable
than the habit of thought and the spirit of induction.

* Professor Conington's Inaugural Lecture at Oxford : p. 16.



Wo shall be able to appreciate writers as men : we
shall read what they have left to us, not as mere
combinations ofstatements to be measured by an iron
standard of truth or falsehood, but as thoughts whicl
onee burned in the mind of a thinker, as the record
of ideas strugeling with words to gain an utterance,
of attempts at the solution of those great problems of
our nature which hnng above them as they hang still
above us,——outreaching into that great unlknown into
which we omrselves have not penctrated much farther.
The gain will be not only a greater height of know-
ledee, bat a greater breadil of sympathy. It will be
a gain not for the intellect only, but for our shole
natare. And thus thepast willalways liveagainin the
present; we, the “heirs ofall the o will be the bet-
ter as well asthe wiser, for ourinheritance; and when

allthe actual information we have gained has passed
away, one thing willalways remain, the ever-deepening
humaninterestand the ever-widening hwnansympathy.

This then is involved in the study of any classical
aunthor. There is the application of astrict induction,
drst to his form, secondly to his matter. The appli-
cation of it to his form involves on the one hand the
tracing grammatical inflections and laws through va-
vious dialeets and cognate languages—in other words,
the science of Comparative Grammar; and on the
other, the inference of the meanings of words by pa-
tient comparison of the passages in which they oceur,
not only in his own works, but in those of his con-
temporaries and his predecessors, until we pass out
of the langunage itself altogether, and gather up their
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traces i all the langnages from Indin o Rpaings~in
other words, the science of Comparative philology.
The application of it to his matter invalves, on the one
hand, the tracing of the conditions of the growth of
the particnlar kind of literature in which his thoughts
found expression, and on the othier the reconstruction
of the whole literary and social cdifice of his time.
All this we must find out for ourselves; we must take
nothing, so far 23 we can help, at zecond hand; for
whatever real good is to be done must be done by
making the process as well as the results our own.

One word I mayaddin conclusion. It is not unim-
portant that some of us will study together within
these walls, not merely the language and literature
of a particular age, but human thought and human
nature in all their manifold expressions. The coinci-
dence is not accidental ; it iy based upon a deep truth.
The tendency of modern times is to view sciencesin
isolation. To doso may be convenient in practice
but it i3 not true in fact. And it wi! be no unim-
portant result of the combination of onr studiesin this
place, if we are led thereby to concecive of the uni-
verse as being not a mass of fragments but an organic.
whole, of nature and man as being not at strife but in
harmony. For the branches of the Tree of Inowledge
are like the branches of the Tree of Life, cvery
one of them connected more or less remotely with
every other. Science, like Nature, is at unity with
itself, one and indivisible.
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Appendix to page 9.

Deep or Trust.

On the Twenty-Sixth day of September in the year
of Our Lord, One thousand eight hundred and Sixty,
—Before us, the undersigned Notaries Public, duly
commissioned and sworn, residing at the City of
Quebec, in the Province of Canada, personally ap-
peared Joseph Morrin, Esquire, of the City of Que-
bec, Physician and Surgeon, of the one part;

And the Reverend John Cook, Doctor in Divinity,
William Stewart Smith, Doctor of Laws, and Jamcs
Dean, Senior, Merchant, all of the City of Quebec,
aforesaid, of the other part;

Which said parties have acknowledged, declared,
covenanted and agreed together as follows, that is to
say :—

Whereas the said Joseph Morrin is desirous of
leaving some permanent memorial of Iis regard for
the City of Quebec, of which he has Dbeen a citizen
for more than fifty years, and over which he had twice
the honor of presiding as Chief Magistrate, and at the
same time of marking his attachment to the Church
in which he was reared and to which he has always
belonged ;

And whereas lhe considers none can bhe more
suitable for both purposes, than a provision for in-
creasing and rendering more perfect the mneans of ol-
taining for the youth generally, and especially those
who may devote themselves to the Ministry in the
said Church, the means of obtaining a liberal and
enlightened education ;

And whereas the said Joseph Morrin has this duy
by a deed of Gift, execnted in presence of us the wi-
dersigned Notaries, given, assigned, and made over
unto the said John Cook, William Stewars Smith and
James Dean, Senjor, and unto the Survivor or Survi-
vors of them and the heirs and assigns of such survi-
vor or survivors, certain immoveable propertics, and
sum and sums of money therein described and men-
tioned ;

F
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And whereas the said deed of Gift was made as
aforesaid, unto the said John Cook, William Stexyart
Smith and James Dean Senior, and unto the Survivor
or Survivors of them and the heirs and assigns of
such Survivor or Survivors, in trast, in order that
they might carry into effect the wishes of the said
Joseph Morrin, herein aliove expressed, by founding
within the City of Quebee, or the Banlieue thereof, a
Tniversity or College for the instruction of youth as
herein after more particularly set forth ;

Now therefore these preseuts, and We the said
Notaries, Witness, and the said parties hereto do
declare, that the said deed of Gift was made npon the
trusts, and under and subject to the terms and con-
ditions following, that isto say, in trust for the Es-
tablishment of & University or College, within the
City or Banlieue of Quebec, for the instruction of
Youth in the higher branches of learning, and es-
pecially for young men for the Ministry, for the
Church of Scotland, in the Province of Canada, with
power fo purchase a site upon which the same shall
be erected, and on condition that they shall make
application to the Provincial Parliament at its first
mecting, for an act incorporating the following per-
sons to be Governors of the said College under such
name or designation as the said Trustees shall see fit
to appoint, which name shall be irrevocable, and
which actshall Vest in the said Governors the whole
management of the said College, including the
amonnt to be laid out in buildings, &e, to wit, the
said Reverend John Cook, the present Minister of
St Andrew’s Churel, who shall be Chairman of the
Governors, and first Principal, with the right to
choose any Professorship, in the said College, the
Minister of said 8t Andrew’s Church for the time
being, the said William Stewart Smith, who shall be
the first Professor of Classical Literature; Daniel
Wilkie, Escuire, of Quebec, wlho shall be Secretary
Treasurer of the said College, with snch remunera-
tion as the Governors may see fit, a Trustee of St.
Andrew’s Church, to be elected by the Trustees, two
Ministers from the Synod of the Presbyterian Church
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of Canada in connection with the Church of Scotland,
to be chosen, by the Synod, on the second day ot jts
annnal meeting, an Elder of said 8t Andrew’s Church,
to beeleeted by the Session, James Dean, Senior,
Esquire, Doctor Alexander Rowand, James Dean,
Junior, Esquire, Frost Wood Gray, Esquire, Andrew
Thomson, ELsquire, and John Wilson Cook.
Esquire :—

Vacancies among the Governors, not e officio such,
to be filled up, as they occur, by the remaining Gov-
ernors, conditional that they shall be members of ihe
Presbyterian Church ot Canada in connection with
the Church of Scotland, or in the event of the Union
of that Church with other Presbyterian bodies, men-
bers of the United Church.

Also upon the further trust, that, ample accom-
modation shull be provided in the College buildings,
for the High School of Quebec, free of all charge, on
condition that the said Iligh School, shall be suhject
to the College Government and ancillary to it, but
should the Governors deem it proper at any future
time, to have the School and College in separate
buildings, they will be at liberty to do so, if cousid-
ered by them for the advantage of the said Sclool
and College.

And the said Joseph Morrin doth hereby declare
that as the said William Stewart Smith is to he fieg
Professor of Classical Literature, in the said College,
it is his express wish and desire that sone provision
should be made for him in caxe lie should from 1l
health or otherwise be prevented trom fulfilling the
duties and receiving the emoluments of that Office,
and that the Governors of the College sbould make
a reasonable allowance for his support, as is cirenn-
stances and the funds at their disposal may warsant

And the said John Cook, William Stewart Smith
and James Dean, Senior, parties hereto, as aforesaid,
do hereby accept the said Trust and do promise to
execute the same faithfolly and to the hest of their
ability.

And for the dne execution of these presents, tha
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said parties hereto, do severally make election of
domicile irrevocable, at their usual and respective
residences at the City of Quebec.

At which places, &c.,

Done and Executed, at the said City of Quebec
in the office of William Bignell, one of ns the said
Notaries, on the day and Year first above written,,
under the number three thousand two hundred and
Sixty-nine, and signed by the said several parties,
with us the said Notaries in testimony of the premises,
these presents having been first duly read.

(Signed,) JOS. MORRIN,
JOHN COOK,
WILLIAM STEWART SMITH,
JAMES DEAN.

Wu. Brenerr,
N.P.
Ls. Pruvost,

N.P.






Morrin Gollege,

SENSTOMAT EXNAMINATION @ 1863,

VIR YRAR.
Prre Loare.

I. Logic has been defined as “ the science of the
formnal laws of thought as thought.”

(v Ewplain, (2) eriticise, this definition.

II. Logic las been divided into General and
special: and Genersl Logic has been subdivided
into Pure and Modified.

(1) Explain, (2) ceriticise, this division.

11, 8how the relation of language (1) to thought,
(2) to Logie.

IV. What mental processes are involved in the

l
formation of a concept?

V. Distinguish Dbetween the connotation and the
denotation of a eoncept, and show the hearing of the
distinetion,

(1) on division and definition,
(2) on the syllogism,

VI. Divide judgments according to (1) their quan-

tity, (2) their quality.

Distinguish Letween mediate and immediate
siierence, and state what mental operations have been,
by different logicians, regarded as forms of the latter.

VIIT.  State the leading theories which have been



entertained as to the natnre of a judgment, and show
Low they severally affect the theory of the syllogism.

IX. What is meant by the ¢ Dictwmn de omni ct
de nullo” and to which class of syllogisms does it pro-
perly apply !

X. State whatis meant by the figirc ot a syllogis
and show the informality of cach of the following
examples:

All M is P Some Pis M AN M is P
No S i AL Some Sis M| AN DM is &

Some Sizsnot P Some Sis P AN Mis T

XTI. Criticise the attempts which have been made
to reduce Hypothetieal to Categorical Ryliogivms,

XII. Give an aceount of the two forms of the
Sorites and show that eacl of them may be resclved
into a series of syllogisms.

XTI, The Enthymeme has been defined as avheto-
rical Syllogism: is this (1) a true (2) a suflicient
account of it ?

XV Explain the following terms:

Presentation, representation, sensation, perception,
notion, intuition, abstraction, sumption, premiss, ar-
gument, conversion, dilemma, genus, species, ditie-
rence.



Marrin Golfege.

SESSIONAL EXAMINATION ; 1863.

FIRST YEAR.

ArmstorLe’s Ermics.

L What are the main differences (1) in the mode
of Investigation (2) in the questions proposed, between
Aristotle and the English school of moralists?

II. State and cxamine Aristotle’s theory of finalk
causes in its relation to hwman life.

IIL  What theory of virtue is implied in the word
apsti ?

1V. State and examine Aristotle’s analysis of a
moral action, as distinguished (1) from actions for
which we are not responsible, (2) from other epera-
tions of the mental facultics.

V. How do circumstances affect responsibility ¢
Examine the question (1) from an Aristotelian, (2)
from a modern point of view.

V1. What is Anvistotle’s view of the relation
between justice and virtue? How far does it depend:
upon a Greek conception of society ?

VIL On what principle does Avistotle base his
division of the intellectual faculties, and how far
would the classification which it affords be admitted
in modern times?



VI In what way does Arvistotle recognize the
passions as a disturbing element in his theory of
human nature?

IX. What s therelation of Books VIII and IX
to the rest of the Rthics?

X. State and examine Aristotle’s theory of the
origin of friendship.

XL What is Avistotle’s wiew of the relation
between pleasure and happiness, and how far may it

be aceepted ?

NIL How does Avistotle conneet his theory of
habit with that of civil government?



Morrin Gollege,

SESSIONAL EXAMINATION: 1863.

FIRST YEAR.

(GREEE DPHILOSOPIIY.

1. Show the advantages which the critical study of
the history of philosophy has overa dogmatic system.

II. Explain in detail the method of study which
must be pursued in order (1) to arrive at an aunthor’s
meaning, (2) to understand his position in the history
of thought.

IIJ. Give a brief account of the views of Thales,
Anaximander, and Anaximenes, and point out (1) the
error, (2) the truth, which underlies any attempt to
reduce all phenomena to a single principle.

IV. Give an account of Heracleitus, and show in
what respects he was in advance of his predecessors.

V. State in detail the subsequent developments of
the train of thought which was started by Xeno-
phanes.

VI State the leading theory of the Pythagoreans,
and show what relation it bears to the rest of pre-
Socratic philosophy.

VII. Give a short sketch (1) of the character of
Socrates as a man, (2) of his value as a philosopher.

VIIIL Show the relation of the Sophists (1) to pre~
vious, (2) to contemporary, (3) to subsequent philoso-
phy.



IX.—State and criticise the various principles, on
which Plato’s writings have been elassified.

X.—State the points of analogy between Plato’s
‘idea’, and the modern conception of ‘law’.

XT.—What is the value of Plato’s logic, compared
with that of Aristotle, as an instrument (1) of proof,
(2) of discovery ?

XII—What elements in the philosophy of Aristotle
are of most value in modern times ?



(orrin Gollege,

SESSIONAL EXAMINATION : 1863,

FIRST YEAR.

Homer. Opyss. 1.

L Translate one of the two following passages :—
&) w. 45-62.
(B) w. 331-351.
IT. Parse the following words :—
mdyyln.  owéeen.  fumdri.  dmddovro. TEUTOLEvOY,
pebipevos.  émearédavo. denoaiuzo.  E€ayv. oo,
ravdhefov. {mheto. €oely. Sémroro.
ITL. Give the equivalent Attic forms of the follow-
ing words :—
éunpevat. vruel, s’y_-{mw. écpf*/.so. wdhnoc. adxovra. elaro-
vepeofoent. wupTifel. Tel, wiév. vrag,

LV. Collect the forms of the present tense of elpd
which are found in this book, and compare them with
the corresponding forms in (1) Banskrit, (2) Latin, (3)
Attic Greek.

V. Compare the modes of forming the genitive

case (1) in Homeric and Attic Greek 2) 1 i
Greek and Latin, ¢ e, ?) 0 Homeric



VI. What is the angment, and what ave the reasons
of its occasional omission in ITomer?

VIL Give some of the various ramifications in
Greek and other languages of the roots which are
contained in the following words:

Tvdoxw. 8dods. oixog, xpefwv. oidw.  Pobs. yiyvopa

VIIL State the leading arguments for and against
the traditional common origin of the Iliad and Odys-
sey.



Moarrin Gollege,

SESSIONAL EXAMINATION: 1863.

FIRST YEAR.

Prar, Rer. 1. c. r-x1v.,

I. Translate (1) literally, (2) freely, ome of the two
following passages :—
() Plat. Reip. p. 280, p. a3 por &m rosdude

et oo
ELTEis s e vt vesuavsannane oo OUULELIIETUL,
h

(B) ib. p. 333, B ohu &v oy, © ik

Prdmren 8t wobs dyfguds.

II. Analyse the structure of the sentencesin the
first of the above passages.

III. Parse the following words :
(#) 4, %y & & &, 4, %, av %y Ty ;" Yy TV, T, 6, ‘;;
&v, Gv.
(B) OSpapdvra. Eogdxn., Fuev. mullolpv.  dmoguydy.
ATHGHLEVOL. BGL. dveynon. Gmo0deBa. Soper. dyverds.

IV. State and explain the euphonic laws of inflec-
tion of which each of the following words contains an
illustration.

mepuprevodpey. lote, dyeivev. gy oust, &vSpé;,



V. State and explain the principles of Greek
syntax of which each of the following sentences is an
illustration.

() xat pov Smcley ¢ mai; habdpevog wob ipartion « « .
sy vy ~ o
(ﬁ) g pev yap dye £ dy BUVC(/[J,SL 7 ol Fqc%fw;
wopsizalur wpoe 70 dory, abdtv &y 6e Heu 35890 vt e, .
~ 3 ~ 3 8 7 o n 7 - ’
(y) mols &yfipois dmodotéov, & tu &y wyn dpehdpevoy ;
&) vl por Soxd & ph mpdrepo fwpdwn edTiv ) xet
3 P mpoTEp 3
vog Sy, o’c’cp(ovo; oy yevéade.

VI. Compare by instances from this hook the con-
versational idioms of Greek and English,

VII State the drift of the arguments of this book,
and show their relation to the rest of the Republic.

VIIL In what respects may the influence of the
eircumstances (1) of Plato’s personal history, (2) of his
age, (8) of his country, be especially traced in the
Republic.



Qarrin  Gollege,

SESSIONAL ENXAMINATION : 1863.

TIRST YEAR.

Cic. 1 R0 CAremvA.

[. Translate :
{2) C. VI
) 0. XXIV.§3. 68-69

II. Show by an induction ofinstances the meanings
of the following words:

Religio. Denignitas. malitia. ratic. necessitudo.
familia. calumnia.

III. Explain the precise meaning of the following
legal terms:

Actio. tutela. res mandata. sponsio. exceptic
ampliatio. jus civile. denunciatio. anctor. procurator.
precario possidere. exsilium. advoecatus. consilium.
edictum.

1V. State, and illustrate by examples from this

speech, the construction of conditional sentences in
Latin.

V. What is meant by the ‘sequence of tenses’?
Nlustrate by examples from this speech.

VI. What were the chief points of difference
between the ZInterdictum (¢ quotidianum ’) de vi, and
the Interdictum devi armata ?



VIL Explain in detail the various stages of the
proceedings in this ecase, commencing  with the
denunciatio of Aebutius.

VIIL Was Caceina or Acbutins in possession al
the time when the moribus deductio was proposed ¢






Marrin Gollege,

SESSIONAL EXAMINATION: 1863,

FIRST YEAR.

Iloxar. Carat rrs. mn

I Translate into iliomatic English.
() Carm. IX.,
(&) Carm. SNVIL vv.25-48.

II. Explain the grammatical construction of the
following passages:

(D)L 45-53. () V. 14-18 (3) XV 1-8. (4) XXIV.
64. (5) XXVIL 7-12.

ITI. Explain the meaning of the following express-
lons: wrata triremis. ceementa demittit redemptor.
capitis miner. iribes aut novem miscentur cyathis
pocula andaces dithyrambos.  Grieco trocho.

IV. Point out any phrases in this book which are
constructed  according to the principles of Greek
rather than of Latin Syntax.

V. Show the train of thought which runs through
the third ode of this hook.

VI Give a metrical analysis of the Aleale stanza,

and compare its strmcture with that of the Sapphic
stanza.






Marrin  Gollege,

SESSIONAL EXAMINATION : 1863.

FIRST YEAR.

Romax History.

1. What place do the Italian races occupy in the
Indo-European family ?

II. What materials exist for the construction of
early Roman history, independently of the narratives
of Livy and Dienysins?

III. Examine the extant traditions of the foundation
ot Rome, and show what inferences may be drawn
(1) from their general similarity, (2)from their specific
differences.

IV. Give ashort sketch of the constitution of Rome
under the Kings, and show what analogics may be
found in the early constitutions of cognate races.

V. What were the laws ofthe XII Tables, and what
was their relation (1)to earlier, (2) to later Loman
laws ?

VI. What were the leading causes of the internal
disturbances of Rome during the first two centuries,
of the Republic ¢

VII. What were the Agrarian laws ¢

VII. What was the constitution of the Roman
army during the first two centuries of the Republic ?
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